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The ability tq/&ead‘brings a reader into a realm of happiness; imaginative excit

c‘. ." . - : ° ’ >,
ment, and an active participation into a real or ndnreal world. , A continuous,

) » i

systematic and balanced reading program is necessary if childfen and youth are to be

’ e

. taught to read successfully as well as to read for enjoyment. The naturd of the

.
. N -

reading process requires a systematic {and developmental teaching approach. In such

a program emphasis would be placed mgre directly on reading as a meaningful act

T associated with clearer and more effective comminication. . "1
‘A continuous‘program in reading should begin in the pfimary grades gnéicontinue
through tﬁe junior/senior high schools and college. Systematic instrué;ion should
occur at each level of a continyous program. in‘discussing reading programs; William
S. Gr;y summa;iéed the research and refiected his ppinions when he .stated:
¢
) e, e ?;)'systemagic basal instructioﬁ mages its greatest con=- )
tribution in promoting es;ential understaﬁdiﬁé, attitudeé and ;kills
:\;:;7 in reading; (b) stimulating supplementary(reading and activity
i .

p}ograms are highly productive in cultivating favorable attitudes
, . toward reading, in deepening reading intetfests-and in gnrichiné

. -

the experience of,children;\(c)'a sound reading program should )

. make use of the advantages inherent in both systematic‘instfuc- -

- A
L 4

‘ tion in reading and challenging activities in all curriculum

.

fields; (d) the optimum amount of systematic instruction varies
\ » ‘ ) i .

- with conditions such as the needs and.capacities of children and

-
»

the skill of the teacher.l ) ‘

Though corrective work in reading may be necessary, the establishment of an

.
a Al

effective program is the goal.

¢’
o

e v o~

Overviews of Selected Research

{ ’ °
A. "The Teaching of Reading Through the Use of Trade, Books."

. > EN .
" Dr. Lyman Hunt, the director of the reading center, at the University of*Vermont
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emphasizes that children should spend blocks of time reading exfeﬁéively from a

\
s .

'v?qiéty of possible choices. The individuallzed reading program is based on the
/ \ 1] h

. s . . ‘.
premise that a child's pattern of learning cannot be predetermined by either the
rate or manngr of learning by the child. The child's systematic 1earning.process

can best be guided with#n a highly flexible framework that.allows each individual

Mchild-ébnsidgrag}e choice in readiné materfgl'as\Well as being guided by a flexible

teaching judgment. ~ ° (.. e

A variety of arrangements and organizations are used withih the clas$room-but .
L4 >

»

¥

s

the watchword is flexibflity. ‘There is a definite need to provide children with
. - \ - - .
an opportunziy to become exposed to a multitude of ideas; they need periods of

’

uninterrupted sustained silent reading so they may pursue complex story lines and to

<

see more continug&g development of tfieir characters. ™ Providing this opportunity for

—

each child to read €xtensively in the world of literature and other printed material

-

is a program most érequently termed ‘as an individualized reading priogram.
Certain aspects of this program may va&&\qéong teachers, depending'on the

teacher herself and her imterpretation of the goals of the program, based on,the

skills neéded"developed for each child in her classroom. Basic.principles of individu-

w

,alized reading are common to nEE?I?‘ailfelassrnnm_situations. Some of these typical

Y

eleinents which may pertain to your classroom goals hay be: <Y

A

-
‘ l. Rather than using a textbook series for instructional purposes,
literature -books ma{lpfedominhte as an instructional base. *

2., The ghildren may be encograged to make pFrsonal choices with regard

o

to their. reading material. . #

.

-~ 3. Each child will read at his owr réte and set his own pace for his

‘ e

% N

reading goals. o

4. IndMWidual conference between ihe‘teacher and each child so.progress _
’ - . /. oo
and accompl#gbments may be noted. t. -

, o )
N : —" 4 . -
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5. 'Each child will carry his reading into some form of summarizing

. A}
activity. ’ e e

*
. -

6. Individual retords may be kept by the teacher or .child or bothj; .

A LY

7. Grouping should be for a purpose and when.this purpose is

. L ~
* accomplished each child should leave the group. . r '
8. Word recognition and related skills are taught in relatibn to K
L4 ' -
each child's need. . ,' .

-

A program that employs the use of literature books as a core for individualized
reading as welllas.activities for overlearniné and tranéferting of skills is, markedly
, different from a textbook program where chii&rén are assiénea éo'groups according to
their reﬁdiug levels. 1In the‘textboék program, wnce children are gréuped, directed
?eading instruction is presented to all children simyltaneously according to ?rgce-

«dures outlined in the teacher's manual. Each child in a group is bound to a pace

[

. ’ .
determined by the group, the material and the directions given by the teacher. In

.

individualized readiné\thg.opposéte conditions become more prevalant; each chil?gwill

¢

{

spend blocks of time reading extensively a variety of ‘choices.

.

The overwhelming and ever growing knowledge available for child;en,in literature,
Lor ;

creates a vital goal of g%}ing each child the opportunity, umder teacher gmnidance,

L ox

to bring this, world of vast knowledge into direct being w%;h each child. ﬁEach ¢hild

should have the classroom time to explore and select books that will probe his inner
[}

awareness as wedl as his enjoyment for regg.

As was mentioned earlier, as a class#fOm goal, was the importance of the individual
-" 3 .
N .
conference in the individualized reading program. As this type of program is a Q:ijto-

+

one interaction of teacher and child so must\pe the conference. Dr's. Jeanatte Veach
. .

and Lyman Hunt both agree that the ."meat” of the 4ndividualized program is the con-

.

ference. 'Prior to implémenting the conference, sﬁe teacher should develop objectives

to the purpose andAoptqohe of the conference. Some common objectives of the indifidual

[N -

conference found in many classrooms are: : *
L1




L | A -
. Each child should develop a basic understanding of ..... ‘

S . [ A -

"ee... comprehension skills. p -
* d

-

ceene personal adjustments in relation to his reading selections.
4 v - )

..... developing mechanical skills. . ’

. * Undér each of these headings a ‘teacher may have sub-headings that may meet. the -
'-.';7'-'3 . ,H- . -

needs of/ the individual child in her classroom. Sueh objectives may be: - ‘ ’ )

! ’

A.” Development of Comprehension Skills ‘ .
) . 1. central thought . |
’ -
¢ - 2. inference-critical reading - - ) )
(’* 3. value judgments ‘ , . ‘ }
4. determine author sequence
5. follow plot sequenc; . ‘
' . = ) ‘
. °
~ B. Personal Adjustments in Relation to Reading Selectioms . .

. ’

1. Ineight into personal interest story
2. awareness of peer group reaction - = .
3. 3IQ§ight §£to possible personality behavior changes ///"i\

C. "Developing Mechanical Skills ’ .

S -

1. word definitigns

2. study gkills

+ 7 3.7 ability to analyze skills ’ '

Ms. Elaine Wonsavage reveals jin her research that here are three general areas of

M [N

_ concern that have been raised by classroom teachers as well as administrators in regard

»

to implementihg such a program. 'These areas of concern are:

1. Teacher readiness and understandiné of the program.

2. The cost apd amount of mJ&erials needed. . ,

. 3. The. placement and method of teaching the needed skills:.

. L]
> . \

-
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B. "The Teaching of Reading Through the Use of Systems"

-

E
.

Dr. Wayne Ptto, and his staff at the Wisconsin Research and‘bevelopment‘Center
. 1 - N - L

¥
-

for Cognitive Learning, ‘originated the Wisconsin Design for Réading Skill Development.

This prog}am provides.reading instrﬁctiqﬂ at the elementary level through a skill

centered approach. It is the direct result of the needs expressed'by classroom -

L.

teachers and reading specialists. - ’ .

-

The intent of this program is to provide individualized instruction through the

use of individualized skill assessment. A mastg}y checklist of reading 'skills is -
e

. ’ e '

provided for the teacher who in turn may determine the specific skill needls of her

pupils. The Design structure includes an outline of reading skills in six major areas

and correspqnding behavigral objectives. These six skill areas are:

P
I. Word Attack

II. Comprehension -
1I%. Study .Skills ’ ‘ ’
IV. Self-Directed Reading ' ' Co
V. Interpretive Reading '

QVI. Creative Reading

- —— r

Each of these skill areas are d;vidéd into four to.seven levels of mastery. The
most thbfoughly devéloped area is word attack. Children han\45 word attack skills

they must master. Upon mastering these skills, they will be able to attack 6hanicaily

and/or structurally regular words on an independent basis and recognize on'sight all

L3
¢

. S . 4 '
words on the Dolch list. The comprehensioa skills are eonstructed as to aSSist child~

ren in gaining meaningful information from printed material at a sixth grade reada~ t::;7 .
. - - . - .

bility level. The third area is that of étudy skills. There are 132 skill gg&;téd

areas to be developed. When mastered, children should be able to locate.and derive

» »
14 . .

information from stamdard refe¢rence sources as well as maps, graphs and tables. The
A c » .

skill areas of self-directed reading, interpretive and creative reading are accompanied

-
» . l
' - . v

& | '




"
. 3 :b
. .

by a general £ramework or an "open" set of Bbjectivgs that érefsubjecq to teacher '
_fihterpretation. ., . T
‘ The scope and sequencé of this proéram for skill development is VE;; thorough
and inclﬁsive,_while it.is at the same_time flexible in étrhct;;e} While many teachers

- - : \
find certain aspects of the Design program to be beneficial, for students as well as

themselves, others find those same points to be less desirable. When considering

the use of the Design, it may be noted that the framework of this program includes

sufficient skill areas related only to the reading section of your language arts

curriculum. Language, spelling and handwriting programs should be implemented along

\ with the Deéign. - //’

.

»

The effectiveness of such a program brings Elaine Wonsavage's research back into

A
. 4

the framework of the pesign. As the Design is a skills program, Ms. Wonsavage's

]
indicates that in teaching individualized reading through a systematic skill
approach, a tpacher may omit skills or may not be able to maiptain a Baaance of skills
that need to{be developed in a particular grade. Concern is,alSo stated that the . v

average classroom teacher may not have sufficient time to develop a one~to-one

-

conference that cqhid éhcompasslthe skills that are being taught.

. "~ Bl. "The Individually Prescribed Method of Instruction (IPI)"

?u The IPI programs, that' are jp.use, have a detailed and very compfehensive and

systematic structure. may readily be seen in the materials and manuals that

~

. are used. Dr. Lyman . of the University of Vermont has established an inter- .

esting analogy of IPI that m
w’

»

M"Prescribed: instruction.can be likened to a section of a rail-

8

make this program more meaningful to the classroom

, . . . .

teacher: - A

.

road track with the initial and terminal points well marked. *

-

X

One can recall'walking the endléss‘series of ties; the small

-

steps evenly spaced. One is immediately aware of any false ' e

-, 4 .
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. . . ., . . ~,
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Y

LI . -
steps, catching the fo:£ between the ties yet easily scrambling

- béEEzup.the next intepvélled step."% _ , T
. Dr. Hunt's analggy is very simpIe ‘ut yet one can é{iarly séev:g;t in IPI the ;;//,////
student understands the goals of the program and what ;kllls hé will need to master¢ 'ﬁ;)ﬂ#
. . in order to accompllsh h}s goals .. ;13;@ y T ,‘ '¢‘, -
» As it 1s important for each 1nd1vidual readlng program, the.IPI has dlstinguishlng ’
features which corroborates the program\\s being an 1nd1vldually prescribed method Qf ;
i “instruction.. These features ;re ‘ <, . 5
. - 1. coﬁti;dous prog;;ss \\>“ I '
2.. mastering of needed skill; . N t; ' ) .
3. achievemeqt in subject matter 4 ’ | -j : ) - N
4, vp;oérammed inst .ction ‘ - ’ .
5. systems analysis ‘ ‘ - N )
6. behavioral objectives | ' ‘;
Teachers are cgutigned of confusing IPI with IRP. (fndividualized ieéding . . |
Prqgram5 Though én a school setting IPI and IRP are usually well combined. i?l .
ﬂ ' deals with the aspect'of cognitive learning while IRP deals with the aspeét of ,
learning affectively, As there are six di;tinguishing features of IPI, there are also’ *’
distinguishing features, of IRP. Though they may se;m to congrait ;n; a the%,\they
work very well ;hen,combined in a classroom 1earn1ng experlenc These eatureseare;
‘ 1. learning by discovery 5 // o’ ' ‘
: . 2. lea¥hing to-learn _ | - ‘ ' )
_jl : '3. personal growth . ' : . ) I ' "’ ;
4. self;éirec;ion . } . o
- UL Sf - individual productivity ¢ . o
6. ;elf—;glection / . i v v ‘ ",

After comparing the fedtures of IPI and IRP, one may say that 18D is undtructured

= . N

when compared to IPI. The structure for a systematic approach_for IRP cannot be

S . .
. ’

v K )
» -
g N
. * . s . -
.
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ferred to as a "co-basal™\gseries. Thus, today many schools have adopted a '"basal"

\&ndividualized°reading program. They are different wherein the bai:i;ifggram grouping

. .
: , ~ S 8
. R » v . . "

i~y

-outlined in a manual but will be found in the mind of the teacher. The secret of

N . -~ ,
this program'is to transfer this structure from the teacher's mind to the mind of

the child. The major concern is that the teacher must have a clqaryaﬁd tonstant

. [ N
- P ),
: 7

ﬁgprqach or ghe will become lost in thevmaze of teaching. .

J7 9N -
4

-
. o, .

A ¢ . s
.

Dr. ﬂuht has created\§ formula which may assist the teacher who is cregting her

’
-~

an‘IRP‘structure. The formula o+s=p is the'key to success., The o in the formula

~ ‘/

pertains to openness, the idea' of person involvement based on interest.. Thé s stands

for stability. Unless staBil@ty is maintained, productivity (p)'is reduced. Though g

the formula is ‘the key, stability is the answer for IRP.
N .
" Two major concepts of individualization has been presented in this section,ﬂﬁ\

Reading Systems. A distinction has been hade-between>the two ‘forms.. The difference
, s A

" is not of structurg of IPI.vs. IRP but rather ome of t ture of the structures..

.,

C. "The Use of Traditional Programs In The Teaching/0f Reading"

; Ny . .

’ }
For years the use of £€ngle textbooks series constﬁgfted a "basal" reading
program in many elementary schools. From 19}0-1959, som@ of these elementary schools

* v \. ) 3 . 3
began to use two or more series of "basal" books, these additional series were re-

-

i
@

or a “co-basal" as ﬁell\?s having employed comparable books to use as-shpplementary

»

material. Althqugﬁ'these\bgsal materials are usually designed for grades 1 through

6, some textbook companies have designed and expanded their series .so they will

-
— -

encompass high schodl pupils.

N\
&

-~ The use of the traditional or'basal program is mgrkediy different from‘fhé‘

-
A -

is based on the reading level of children while gréuping,on an individualized program

L

is based on the need for skill dfvelopment. Once childten in

&

grouped, they aré shbjeéteq to a predeter@ingd pace set by the rest, of thsit group

L] - R

as well as directions given by their teacher. Also, once in this group they are subject .

A} ”» v ' * .

{ ' ., £ -

a basal prograﬁ have been

LS
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“of theAmanua} is required. It is only by consulting the manual that the teacher may

- - . -

Iy Y ! - . v. ) . . oo . —-- \':
to-5imultaneous instruction according to the highly defined procedures in the teacher's
~ - : : a

oo T
manual, - . . - S - . :
I : , ’ g i .

- The basal reader is designed with carefu}l control and gréduai introductién of

vocabulary, concepts and méchanical features which research has demonstrated create

s .
°
[ N ’

1garﬁ1ng ﬁfobiéms fér the pupil as he develops his reading skil;aA, In addition,

x
~

. . ‘ . ¢
the basal'reader textbook ig a reading anthology of short stories or a collection of

’ - . .

excerpts from well known original stories and books.

IR}
4

\

. » \ kS > &
The 'teacher's manual is &n essential tool of a structured basal program. If v

t . . h
full and corpect use' of a basal$§rogram is to be used, knowledge of the proper use

. %
-

- ‘ ’ - '- v‘ -
learn the sequence of skills and abilities th& program is designed to develop. The

v
<

teacher's manual suggests; it does not dictate. There is no way a mgnual may\replace

an intelligent and concerned teacher of reading. The teacher must be "flexible"

[}

\ ~

as well as adapt Suggestioﬁs madg by the manual. The manual serves as a guideline

but the results achieved are only as good as the teacher that uses the manual.

- ~

- . . . ,
Another integral facet of the structured program is the proper use of the accdm-
b . - < . .

panying workbooks. This facet of the prog}am musé be used with discretion. The .
workbook usually provides a follow-up on.the skills taught throd%h the basal reader L

L3

lesson, while some serve as preparatory activities prior to reading selgctions from
the réader. In either of these cases, .the construction of the woi¥book provides
additional practice on vbcabulary, word ;ecogni;ion skills and comprehension aBilitiés,
which are essential toAtPe gequence and scope of the basal program, No’;utpor can
ever hope to prepare a program which will be a "perfect fit" for every child. Hege‘

again the teacher's professional judgment of supplement, to adapt and to reject is

T

required. 1 ¢

By skillful grouping, by the well chosen selection of activities, suggested by

- -

. . . . ‘
the manual, and by the use of supplementary materials, the skillful teacher can

¥

: i \ - . 1”1 . | . ’ ‘
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. “differeptiate her methods of imstruction as to fit the varied capéb%lities_and

interests of her children. This statement‘implieé that the basal reading program has

defipite strengths, which it dees. Dr. 'Harry Sartain has compiled a list of the

‘ ;trengths og the basal program. ‘They.are: g ;
B 1. é’carefully,and repeated vocabulary. - . - . .
. ,6 ~ 2.: a legically arianged and complqt;‘sequenc; of readigg skilis
j. , 3. an ifntroductionm to q/vatiety of well‘'selected literature . <\\{
: ~ ' .
' 4, a grdggz;g gf related stories and poems into units which develop a .
» : concépt or value more than ; single sFlectiqn or example can éo.
’ . N A Y .
5. a listing of related books and stéries'which can be read ihdependentiy
. by the,childrenz . . ‘ ' - ’ ’
. i ! . -~
‘/ i " 6. a variety of sdgg!E?ions for independent learning ;:2§?£ties
] related to the readings. ‘ ' . ) L | .:2
L "_7. opportunities to relate reading igstruction to éhe,éther language B
arts through group inter;ction. ‘ \ . 7 :
° . 8. ptact;ce‘materials which ére ploseiy.related.to gkilis developed
through the basic ?)ook, ' ’ A . ’ ) ‘
9. op;ortunigies to }repar; tpe child for re;diﬁg~the basic sélbcéiqn-—
) ) éeveloping concepts:and setting purposes--so that he can read with~ o
. . s ‘ _ .
) underséanding and a feeling of success.
- The ;dvantgges ﬁaj be ;sed to jzﬁge a basal pgogram's strengths but also the o
‘r;5ult of the teac gr's.r;marks to'childreh and skill 6f u§ing thé basal program aré'.
) . sub-strengths’.but Yery essential in;?etermin;Pg the y;rth of such a.ﬁré%;am.
(» Prior to iqél; ting a basal program, one fiust understand gbe principles for :t
= effec;ive use of aAsFructured program. For further fiﬁdings and re;earch'on the
. i .
basal feader program, you may wish to refer to: _ -
. ) . ‘a. Edwards, Phyllis. "individualizing‘Your Basic éeaélng Program.": Grade’ 1
PR «  'Teacher, 80 (2-63),*1(—’;, 132, 1;3. ' | . L ’
- ’ /12 S S A S
Q o O o ? I .




*

Y .
b. Johnson, Rodney H. '"Individualized and Basal Primary Reading Programs."

-

Elementary English, 42 (12—196-5),' 902-904. - .

G. Sartain, Harry W. The Place of Ind1v1duallzed Reading In A Well Planned

' Program, Ginn Tontributions in Readlng No.“28. Boston: G/i’nn 165. ,
A/ , - ‘ / )
" ' D, "The Inservice Program" i ‘ /;"
- . /“{ / s )
b Teacher 1nservice is usually thought of as a means by which an 1.nd1.v1dua1 or

o
o'

group, will "lecture for a perlod of tﬁme and tell‘you what i

©

. doing wrong.
' Inservice programs in local schools have decreased over ", tecen The main
S ’ ) ' AR oo £ T
reason for this is the lack of funds within the local level as w2ll as the Federal

.

level. T L e ) - o

.
Y

s

School districts are being forced to go to,l or 2 day inservice formats for dn

entire year. Though the inservice is-usually designed around ‘teacher nee:.ds or ,requests,
, ' A f, ) . - “? '
we must adimit-1 or'2 days is a drop in the bucket. Granted, ¥his may- spur ip.t{erest‘

=z . : (4 N - 4 i
and excitement, a long rangé program should be the-goal. . / :
R o ’ © . ,”
Otto and Erickson in €heir IRA monograph Insetvice Education to Improve Readin

- ~

A V‘ ~,
Instruction, emphasize the . 'process' of inservice. Thi# "pr‘ocess" of 5 steps is the
p——— * - N ¢,

integral portion of an inservice program. Ott-e-;and Erickson suggest: Identlf mg

=

The Needs ~=/'Setting A Goal--?Statlng The ObJE‘.CthE‘.S --%Selecung Act1V1ties ———"’7 ', .
Ev/alua.tlng Results. - _ . - oo ’ ) : . ' . ” 0

'Ob\'riously, lf one,'\were to follow these steps for inservice, the next c’oncern wou
be\that of ,’implemeht.ation of‘ th:e inser’vu',ce. Budgetary prob]ﬁems begi'.'n to .t.ake theit’»g ”"f:f:‘

‘toll durimg this ope.ration'. As one may 1nfer, I am not discussing 1 or 2 d%y inservice”

a2,
N - i
-

formats. The goal here is" a long term format that is sequenc.ed.‘ fr,gm one meeting date

.

" to another. One such example is the "Elmwood Reading Instruction and Inservlcé

- . . . . - ,
: 4 ’ ' 5 . . L4 Ld

Program This. small %ural school has had 105 hours of inser\}.ice in the past % years. = 4

A " * i 0 . \) .
;To reaffirm the position on budgetary problems, .Ir mugt state that this program could
not have been realized without Fedéral f@ding through ESEA Title III. | _ L

i » ' - .
o ? A ' 4 ’ 1 3 . o
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. The Elmwood Hnservice format was des1gned and cenducted by Dr» Joseph S. Nemeth

~ - 5
- <

of Bowling Creen Un1vers1ty Following Otto,and Erickson s "process" for 1nservig@,
4

Dr. Nemeth hashdeveloped a three year plan er a 145 hour format for inservice: ‘This

.-'(

@

inieriée format i3 structured,about the reading skills of: 'voceBulaQ%; comprehen~ %\<Z:A

siorf, and study skills within content 'ubjec disciplines. ’ »

- ' v L]
We must not lose sight»of the goal of this type of program - namely to 1mprove ~-. -

e s

' e .% N
reading instruction. .Inserv1ce formats are good if they are structural.and sequ@ﬁced

P

The basic problem being budgetary. It is difficult, if not impossible, to budget

' .

for inservice when major-cutbacks are_being fade in all areas of the curriculum.
° VR . M -

o

.E+ College Reading Improvement Programs ,
~ - e .
. ~' ¢
A rude awakening may sometimes face many college students upon their arrival to
B , - ¢

P

college campuses. ~ A sample weeks reading for a college #reshman may amount to . *o.

. ' L
»e 856,300 words. If read at the rate of 250 wérds per minute, a studen%ocould spend -

57 hours of reading each week.3 Undoubtedly, this becomes a very pPre&ute- packe&

situation. Reading this vast corpus of words may not be the most difficulq task but

- comprehending and experiencing the new vocabulary concepts couldxweaken even the

stromgest student. -Many college studeptd face thi!itype of problem and require some .

- form of educational assistance.

¥

In most, and certainly there are exceptions, colleges and universities students

may be referred to academic tutors for assistance within a specified discipline. This
~ "

~ . R \

approach is adéquate for the discipline but does not fulfill the students who require

, - P

assistance in reading skills or study methods. - 7 ’

. N
1 ’

One type of Reading Improvement program in existence mey be located in the educa-
tion department of a University. This type of program, usually offered on a non-credit
basis, is designed to encompass reading and sstudy methods within a one to three hour

weekly class session. The students are introducged to speed reading t%thiques and «

programmed reading materials, The Diagnostics are based upon a pre-post setting

- - o7 b -

I
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with standardized survey in$truments’ Too often times, a\ciass setting of this natuge

~ . - \ A
may requite‘an additional fee. The fee is used to offset,any expenses occurred .

’
,e s

during the quarter/semester of operation. It is possibie the fee may limit the
L . .
’ R . ’ Pl -
quantity as well as qualify of students ‘enrolling into such a program. -
A program in operation at Virginia Polytechnic Instibute and State University
. . R

attempts to offset this problem by hawing the program offered free to all-students.

Tﬁis program gperates from the Counseling Center, which may offer counseling to all
. TN .

students, not only in reading and study skills, but in all areas of career, personal,
Lo » . . ) N .

and social concerns. ° g -

. . ' . 3
~ The Virginia Tech program also may go one stép farther than some programs if that
. : . "

not only are classes offered and a self-help Reading and Study Skills Lab available

' :
rl ] 4

N ,

”,

for student use each quarter, bu{ many outreach programs are offered to dormitories

[ <

or groups within the college structure. The Counseling Center staff, with the assis-
¢ [
tance of resjde adVisors and peer helpers, attempts to reach many of the Tech
IS ‘e [
. studepte—With reading and study concerns during each quarter of the school year.

3

: 3 : :
Universities must become more involved with the reading/study skills need of -
] P 1

their students. As a university or college is classified as a higher form of educa- e

’ .
u . . ~

tion, all concerned should consider a Reading/Study 8kills Program a priority. ’

The purpose of this study has been to introduce to'yow, as well as refresh your .
[ e ‘

memory, on some current methods for improving reading instructionﬁ By no means is it

’

intended to sell or proclaim one method better than another.ﬁ You the teacher and/or

- - ~
e .

administrator will have to decide which. program is better for your students ,pased upon
Y < - |

¢

." -their needs as well as your knowledge of a particular method. -
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